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Introduction

Reading is a fundamental skill in second
and foreign language learning, serving as a
primary vehicle for vocabulary acquisition,
grammar reinforcement, and overall language
development. In the context of English as a
Foreign Language (EFL), learners often en-
counter challenges such as limited exposure to
authentic texts, low motivation, and slow read-
ing fluency, which hinder their ability to en-
gage with language meaningfully (Nation,
2009, p. 50-51). Developing both reading flu-
ency and learner autonomy has become a cen-
tral concern in modern EFL pedagogy, as these
elements are closely linked to lifelong learning
and effective language acquisition (Ningsih,
2019, p. 355).

Extensive Reading (ER) programs have
emerged as a widely researched approach to
enhance reading skills while promoting learner
autonomy. Unlike intensive reading, which fo-
cuses on detailed comprehension and language
analysis, ER encourages learners to read large
quantities of material for general understand-
ing, fostering enjoyment and intrinsic motiva-
tion (Day & Bamford, 2002, p. 138). Studies
indicate that ER not only improves reading
speed and comprehension but also contributes
to vocabulary expansion and the development
of independent learning strategies (Renandya &
Jacobs, 2002, p. 298).

Autonomy in language learning refers to
the learner’s ability to take responsibility for
their learning process, including setting goals,
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selecting resources, and self-monitoring pro-
gress (Benson, 2013; Little, 1991). Integrating
ER into EFL classrooms provides a practical
pathway to cultivate such autonomy. When
learners choose texts aligned with their interests
and read at their own pace, they gain a sense of
control and motivation, which enhances both
engagement and achievement.

Despite extensive research on ER, chal-
lenges remain in effectively implementing ER
programs in diverse educational contexts. Fac-
tors such as limited library resources, varying
proficiency levels, and insufficient teacher
training can impact program success. There-
fore, this article aims to synthesize existing re-
search on ER, examining how well-structured
ER programs can foster both reading fluency
and learner autonomy in EFL settings. The dis-
cussion focuses on practical strategies for inte-
grating ER into curricula, the scientific evi-
dence supporting its benefits, and implications
for teaching practice.

Purpose of the study: This article seeks to
provide EFL practitioners with a comprehen-
sive overview of ER programs, highlighting
their potential to enhance reading fluency and
autonomy while offering practical recommen-
dations for implementation.

Research questions addressed in the article:

1. How do extensive reading programs
contribute to EFL learners’ reading fluency?

2. In what ways do ER programs foster
learner autonomy?
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3. What practical strategies can teachers
employ to integrate ER effectively in the class-
room?

Literature Review

Extensive Reading (ER) is widely recog-
nized as a pedagogical approach designed to
enhance language acquisition by exposing
learners to large quantities of comprehensible
input (Day & Bamford, 2002, p. 138). Unlike
intensive reading, which emphasizes close
analysis of texts and language structures, ER
encourages learners to read for general under-
standing, often selecting materials based on
personal interest and reading level (Nation,
2009, p. 49). ER programs aim to create a read-
ing-rich environment, fostering both motivation
and linguistic competence.

Research has consistently highlighted the
benefits of ER for vocabulary acquisition, read-
ing comprehension, and overall language de-
velopment. For instance, Robb and Susser
(1989, p. 248) compared ER with traditional
skills-based instruction in an EFL context and
found that learners participating in ER pro-
grams demonstrated greater improvement in
reading speed and comprehension, while also
reporting higher levels of enjoyment and en-
gagement. Extensive exposure to written texts
enables learners to internalize language patterns
naturally, supporting the development of im-
plicit linguistic knowledge.

Reading fluency encompasses not only the
ability to read accurately and quickly but also
the capacity to comprehend texts efficiently
(Grabe & Stoller, 2011, p. 11-12). ER has been
shown to facilitate fluency by providing repeat-
ed exposure to vocabulary and sentence struc-
tures in meaningful contexts. Studies indicate
that learners engaged in regular ER improve
reading rate and comprehension without explic-
it grammar instruction (Nation, 2009, p. 56).

Sustained ER contributes to significant
gains in reading speed and comprehension.
Learners who participate in daily reading ac-
tivities are more likely to develop automaticity
in word recognition, a critical component of
fluency. Moreover, the motivational aspects of
ER — such as choice of materials and enjoyment
of reading — have been linked to higher reading

engagement, which indirectly supports fluency
development (Thuy & Thuc, 2020, p. 44).

Learner autonomy, defined as the capacity
to take charge of one’s learning, is a key factor
in successful language acquisition. ER pro-
grams inherently support autonomy by allowing
learners to select texts according to their inter-
ests and reading level, set personal reading
goals, and monitor their progress. This self-
directed approach encourages reflective learn-
ing and fosters responsibility for one’s own
language development.

Numerous studies have explored the rela-
tionship between ER and autonomy. Learners
involved in ER programs reported greater con-
trol over their learning, choosing books that
aligned with personal interests and reading
comfort levels. Ningsih (2019, p. 358) argued
that autonomy cultivated through ER enhances
motivation, leading learners to engage in read-
ing activities beyond the classroom. ER thus
provides a dual benefit: improving linguistic
competence while strengthening learners’ ca-
pacity to manage their own learning process.

Despite its documented benefits, imple-
menting ER in EFL contexts presents several
challenges. Resource limitations, such as inad-
equate access to graded readers or large-scale
libraries, can hinder program effectiveness.
Learners’ proficiency levels may vary widely,
requiring careful scaffolding to ensure compre-
hension and sustained engagement. Additional-
ly, insufficient teacher training in ER method-
ologies may reduce program impact.

To address these challenges, researchers
recommend structured ER programs that in-
clude a variety of text genres, regular monitor-
ing of reading progress, and integration with
classroom activities to maintain motivation.
Teacher guidance remains important, not to
control reading choices, but to support learners
in selecting appropriate materials and tracking
development.

Existing literature provides strong evidence
that ER enhances reading fluency and learner
autonomy in EFL contexts. However, there re-
mains a need for comprehensive studies that
examine the integration of ER into diverse edu-
cational settings, including its long-term impact
on autonomous learning habits and reading pro-
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ficiency across proficiency levels. Moreover,
while studies frequently highlight the benefits
of ER, empirical evidence regarding the most
effective program design and teacher facilita-
tion strategies is still limited.

Designing and Implementing Extensive
Reading Programs in EFL Contexts

Effective Extensive Reading (ER) pro-
grams are grounded in several pedagogical
principles that promote both reading fluency
and learner autonomy (Day & Bamford, 2002,
p. 137-140; Renandya & Jacobs, 2002, p. 296-
298).

Learner-Centered Approach: ER empha-
sizes learner choice, allowing students to select
texts according to their interests, reading level,
and personal goals. Such autonomy increases
intrinsic motivation, encourages self-directed
engagement, and fosters responsibility for one’s
own learning (Ningsih, 2019, p. 355-356).

Volume and Variety of Reading: Exposure
to a wide range of texts, including graded read-
ers, short stories, and adapted literature, ensures
sufficient comprehensible input. This variety
supports vocabulary acquisition, reading speed,
and comprehension across different genres and
topics (Nation, 2009, p. 52; Robb & Susser,
1989, p. 248).

Consistency and Sustained Engagement:
Regular reading sessions, even of short dura-
tion, help learners develop fluency through re-
peated exposure to language structures. Pro-
grams that encourage daily or weekly reading
practice show stronger impacts on both speed
and comprehension than sporadic reading activ-
ities.

Integration with Classroom Activities:
While ER prioritizes independent reading, inte-
grating reflection activities, discussions, or
book reports enhances accountability and deep-
ens learning. These activities allow learners to
process content meaningfully, reinforcing com-
prehension and retention (Day & Bamford,
2002, p. 138).

Teacher as Facilitator: The role of the
teacher in ER programs is supportive rather
than directive. Teachers guide text selection,
monitor progress, and provide encouragement,
while respecting learner autonomy. This bal-
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ance ensures learners remain motivated without
feeling controlled.

Designing a structured ER program in-
volves clear, practical guidelines to maximize
effectiveness:

Text Selection: Learners should have ac-
cess to a range of appropriately leveled materi-
als. Graded readers, adapted novels, and cultur-
ally relevant texts help maintain comprehension
while avoiding frustration. Allowing learners to
choose topics of interest enhances motivation.

Scheduling Reading Sessions: A consistent
reading schedule, such as 20-30 minutes per
day or multiple sessions per week, fosters ha-
bitual reading and fluency development. Pro-
grams may set flexible targets (e.g., pages per
week) rather than rigid requirements.

Progress Tracking: Learners can maintain
reading logs or journals to record completed
texts, reading duration, and reflections. Peer
sharing or short presentations encourages ac-
countability and engagement (Day & Bamford,
2002, p. 139).

Support for Struggling Readers: Teachers
can provide scaffolding through reading circles,
paired reading, or guided discussions, ensuring
comprehension while preserving learner auton-
omy. Gradually reducing support fosters inde-
pendence.

The design elements of ER programs di-
rectly support the two main outcomes of inter-
est:

Autonomy: Learner choice, reflection ac-
tivities, and self-monitoring cultivate a sense of
ownership and responsibility for learning. Au-
tonomy enhances motivation and encourages
learners to continue reading beyond the class-
room (Ningsih, 2019, p. 358).

Reading Fluency: Sustained exposure to
meaningful, comprehensible texts improves
reading speed, accuracy, and comprehension.
Variety and volume of reading reinforce lexical
and structural knowledge, promoting automa-
ticity in reading (Grabe & Stoller, 2011, p. 11-
12; Waring, 2011, p. 3).

Existing studies provide practical examples
of ER implementation:

Weekly Reading Challenges: Learners se-
lect and complete at least one graded reader per
week, tracking progress in logs.
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Classroom Book Talks: Students share
summaries or reflections, stimulating discus-
sion and deeper comprehension.

Peer Review of Reading Journals: Encour-
ages collaboration and accountability while re-
specting individual choice.

These examples demonstrate how ER pro-
grams can be both flexible and structured, en-
suring learners develop fluency and autonomy
simultaneously.

Each component of the program design is
supported by empirical evidence:

Choice and autonomy — increase motiva-
tion and engagement (Ningsih, 2019, p. 356).

Volume and consistent practice — improve
fluency and comprehension (Day & Bamford,
2002, p. 138).

Integration with reflection or discussion —
reinforces learning and supports self-directed
strategies (Renandya & Jacobs, 2002, p. 297-
298).

Teacher facilitation — balances autonomy
with guidance to maintain progress (Ningsih,
2019, p. 358).

By following these principles, ER pro-
grams can be implemented effectively in EFL
contexts, providing learners with a practical
framework to enhance both reading fluency and
learner autonomy.

Results and Discussion

A synthesis of multiple studies shows that
ER consistently improves reading fluency
among EFL learners. Robb and Susser (1989, p.
248) found that learners engaged in ER pro-
grams developed faster reading speeds and
higher comprehension compared to learners in
traditional skills-based instruction. Sustained
exposure to extensive reading materials results
in significant gains in reading speed and accu-
racy.

Research also emphasizes the role of vo-
cabulary acquisition in fluency development.
Nation (2009, p. 56) highlights that ER pro-
vides repeated exposure to high-frequency vo-
cabulary in context, which supports automatici-
ty in word recognition — a key component of
fluency. Moreover, Day and Bamford (2002, p.
137) note that variety in text genres and topics

allows learners to encounter diverse syntactic
structures, further consolidating fluency.

While the positive impact of ER on fluency
is well-documented, challenges remain. Some
learners, particularly those at lower proficiency
levels, may experience comprehension difficul-
ties if texts are not carefully leveled. Moreover,
inconsistent reading schedules or lack of moti-
vation can reduce program effectiveness.
Therefore, teachers play a crucial role in scaf-
folding text selection, monitoring progress, and
providing encouragement.

ER programs inherently promote learner
autonomy by giving learners control over text
selection, reading pace, and reflection activities
(Ningsih, 2019, p. 355). Students who regularly
engage in ER report increased motivation, con-
fidence, and willingness to read outside the
classroom. ER fosters self-directed learning
behaviors, such as goal setting and self-
assessment, which are key indicators of auton-
omy.
Although ER supports autonomy, the liter-
ature suggests that autonomy develops gradual-
ly. Learners initially require guidance to select
suitable texts and structure their reading.
Teachers’ facilitation, rather than control, is
essential to maintain motivation and ensure
learners do not disengage due to difficulty or
boredom. Additionally, cultural factors may
influence learners’ willingness to exercise au-
tonomy, highlighting the need for contextual
adaptation of ER programs.

Many studies highlight the interconnected
benefits of ER: as learners read more extensive-
ly, their fluency improves, which in turn rein-
forces confidence and autonomy (Grabe &
Stoller, 2011, p. 11-12). Improved fluency re-
duces cognitive load during reading, allowing
learners to focus on meaning, self-reflection,
and strategy use — key aspects of autonomous
learning.

The literature suggests a positive feedback
loop: ER increases fluency — fluency enhances
confidence — confidence promotes autono-
mous reading — autonomy sustains engage-
ment with ER. However, ensuring that learners
remain engaged over time requires structured
support, periodic assessment, and integration
with classroom activities. Without such scaf-
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folding, some learners may plateau or lose mo-
tivation.

Challenges Identified in the Literature:

1. Limited access to graded readers or cul-
turally relevant texts.

2. Variability in learner proficiency, re-
quiring differentiated reading materials.

3. Maintaining consistent motivation and
reading habits.

4. Teacher preparedness to implement and
monitor ER programs effectively.

5. Pedagogical Implications:

6. Teachers should provide variety and
choice to maintain motivation.

7. Structured reflection (journals, discus-
sions) reinforces learning.

8. Programs should balance independence
and support to develop autonomy without re-
ducing engagement.

9. Regular monitoring and formative feed-
back enhance program effectiveness.

Based on the literature, the following prac-
tices emerge as most effective:

1. Provide wide-ranging, level-appropriate
reading materials.

2. Encourage learner choice and self-
directed reading.

3. Implement consistent reading schedules
with flexible targets.

4. Integrate reflection and discussion ac-
tivities to deepen comprehension.

5. Offer teacher facilitation, not control, to
maintain motivation and scaffold autonomy.

Conclusion

This article has synthesized existing re-
search on Extensive Reading (ER) programs
and their role in fostering reading fluency and
learner autonomy in EFL contexts. Evidence
from multiple studies consistently demonstrates
that ER provides learners with substantial op-
portunities for repeated exposure to meaning-
ful, comprehensible input, which in turn en-
hances reading speed, accuracy, and compre-
hension (Robb & Susser, 1989, p. 248; Waring,
2011, p. 3). At the same time, ER programs
promote autonomy by allowing learners to
make choices about texts, set personal goals,
and engage in self-directed reflection, fostering
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motivation and lifelong learning skills (Ning-
sih, 2019, p. 355-356).

The novelty of this work lies in its integra-
tion of fluency and autonomy perspectives
within a single framework of ER implementa-
tion. While prior studies often focus exclusively
on either linguistic outcomes or learner auton-
omy, this article demonstrates how ER simulta-
neously supports both dimensions. The synthe-
sis highlights the interconnected benefits of ER:
as learners’ reading fluency improves, their
confidence grows, which encourages autono-
mous learning behaviors and sustains engage-
ment with reading activities over time. This du-
al perspective provides a more comprehensive
understanding of ER’s pedagogical value in
EFL contexts.

The findings offer clear guidance for EFL
practitioners seeking to implement ER pro-
grams effectively. By emphasizing learner
choice, consistent reading schedules, reflective
activities, and teacher facilitation, educators can
design programs that foster both fluency and
autonomy. This approach is adaptable to di-
verse educational contexts, from large universi-
ty classes to smaller language institutes, and
can be implemented even when resources are
limited by prioritizing graded readers, digital
texts, or collaborative reading activities.

Final Recommendations:

1. Promote learner autonomy by offering
diverse and engaging reading materials and en-
couraging self-directed reflection.

2. Foster reading fluency through con-
sistent, sustained reading practice and exposure
to a variety of texts and genres.

3. Integrate ER with classroom activities,
such as discussions, journals, or peer presenta-
tions, to enhance accountability and compre-
hension.

4. Provide teacher facilitation, focusing on
guidance and motivation rather than controlling
text selection or reading pace.

5. Adapt programs to learner proficiency
levels, ensuring accessible and engaging mate-
rials for all learners.

In conclusion, ER programs represent a
powerful pedagogical tool in EFL education,
simultaneously promoting linguistic compe-
tence and learner independence. The integration
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of these two dimensions — fluency and autono-
my — creates a positive feedback loop that en-
hances both the effectiveness of reading pro-
grams and learners’ long-term engagement with
English. Future research could further explore
contextual adaptations of ER, examine longitu-
dinal impacts on fluency and autonomy, and
develop strategies to optimize ER for learners
with diverse needs.
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Xiilasa
omind Saforzadd

Ingilis dilini xarici dil kimi 6yranon talobalords miistaqilliyi vo oxu siiratini artirmaq iiciin
genis oxuma proqramlarindan istifadd

Bu moqgalods genis oxuma proqramlariin ingilis dilini xarici dil kimi dyronan talabslords oxu
stiratinin artirilmasinda vo dyronma miistaqilliyinin inkisafinda rolu arasdirilir. Movcud tadqiqatla-
rin sintezi asasinda gostarilir ki, genis oxuma tolobolors anlagilan matnlorlo tokrar qarsilasmaq im-
kani yaradir, bu da oxu siiratinin yiiksolmosine, matnin monimsaonilmosing vo s6z ehtiyatinin genis-
lonmasina sobob olur. Genis oxuma proqramlari hamginin tolobslorin maraqlaria uygun motn seg-
masing, $oxsi magsadlor miloyyonlosdirmasina vo reflektiv oxu foaliyyatlorine colb olunmasina so-
rait yaradaraq miistoqilliyi giiclondirir. Genis oxumanin ikili tosiri miisbot geribildirim dévrasi for-
malagdirir: oxu siiratinin artmasi tolobalorin 6ziinainamini méhkomlandirir, bu iss onlart miistaqil
sokildo oxu foaliyyatlorino daha ¢ox colb edir. Genis oxumanin totbiqi zamani resurslarin mohdud-
lugu, tolobalorin dil saviyyasinds forqgliliklor vo motivasiyanin qorunmasi kimi ¢atinliklor do nozor-
don kegirilir vo onlarin aradan qaldirilmas iiciin strategiyalar toqdim olunur. Miisllimlar {igiin prak-
tik tovsiyalora miixtslif oxu materiallarinin tagdim edilmasi, miintozom oxu grafikinin saxlanilmasi,
reflektiv foaliyyatlorin inteqrasiyasi va tolabalorin se¢imlorine miidaxile etmodon istigamat verilmo-
si daxildir. Magalo genis oxuma proqramlarinda siirat vo miistoqillik aspektlorinin birlogdirilmasinin
elmi yeniliyini niimayis etdirir vo onun ingilis dili todrisindo praktik chomiyyatini vurgulayir. Umu-
milikds, sintez genis oxuma proqramlarinin eyni vaxtda hom dil bacariqlarini inkisaf etdirmasini,
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hom do miistoqil dyronmoni dostoklomasini tomin edon kompleks ¢orgiva toqdim edir vo bu sahada
miuollimlor vo program tortibatgilari iigiin doyarli tohfalor verir.
Acar sozlar: genis oxuma, oxunu anlama, oxu siirati, oyronma miistaqilliyi, dil oyronilmasi

Pe3ome
Amuna Cadap3sane

Hcnoab30BaHue NporpaMm OOIIMPHOTO YTEHUS VIS PA3BUTHS ABTOHOMUM U 0erj10cTH
YTEHUS Y YYAIIMXCH, U3YYAIOIINX AHTVIHACKHUI SI3bIK KAK HHOCTPAHHbIH

B nanHoit craThe paccMaTpuBaeTCs pojib MPOrpaMM OOIIMPHOTO YTEHHUS B Pa3BUTUU OETIIOCTH
YTEHHUSI U1 aBTOHOMHUM YYaIIUXCS, M3YYAIOUIMX AHIJIMHCKUN SI3bIK KaK MHOCTpaHHbIA. Ha ocHoBe
CHHTE3a CYLIECTBYIOIINX HCCIEAOBAHUN MMOKA3aHO, YTO MPOTrpaMMbl OOIIMPHOTO YTEHHSI 0OecTeyun-
BA€T yYalllMMCsl TTIOBTOPHOE B3aUMOJICHCTBUE C JOCTYIHBIMU JUIsl TOHUMaHUsI TEKCTaMH, 4TO CIIO-
COOCTBYeT YJIYYIICHHUIO CKOPOCTH YTEHHs, MOHUMAaHUSA M PACUIMPEHUI0 cloBapHOTro 3amaca. [Ipo-
rpaMMbl OOIIMPHOTO YTEHHS TAKXKE PAa3BUBAIOT aBTOHOMMUIO, IMO3BOJISAS YUalIUMCSl BHIOUpATh TEK-
CTBI 110 UHTEPECaM, yCTaHABINBAThH JTUYHbIE [[EIM U YYaCTBOBATh B PE(IICKCUBHBIX MPAKTUKAX YTe-
HUs. J[BOWHOE BO3/CHCTBHE OOMIMPHOTO YTEHUS CO3MIAET IMOJIOKHUTEIHHYI0 OOpaTHYIO CBSI3b: IIO-
BBIIIIEHHE OETJIOCTH YTCHHs YBETMYMBACT YBEPECHHOCTh yUYalUXCs, YTO, B CBOIO OUYepe/ib, CTUMYJIU-
pyer camocrosTenbHoe uTteHne. OOCYKAal0TCs TPYIHOCTH BHEIPEHUSI OOIIMPHOTO YTCHHUS, BKIIO-
yasi OrpaHUYEHHOCTh PECYPCOB, Pa3JIM4Msl B YPOBHE BIIAJICHUS SI3bIKOM U MOJJIEP>KAHNE MOTHBALIUH,
a TaK)Ke CTpaTeruu MX mpeojosieHus. [IpakTuyeckue peKOMEHIAMH IS TPerojaBaTeieil BKII0-
YaroT MPeI0oCTaBlIeHNE Pa3HOOOPAa3HBIX MAaTEpUasIOB AJIsl YTCHHUS, PETYISIPHOE MJIaHUPOBAHUE 3aHS-
THUM, UHTETPALIUIO PEPIECKCUBHBIX YIPAXHEHUN M COMPOBOXKIACHUE yUAIIUXCs 0€3 OrpaHUYCHHS UX
BbIOOpa. CTaThsl IEMOHCTPUPYET HAYUHYIO HOBU3HY COYETAHUS ACTIEKTOB OETrJIOCTU YTEHUS U aBTO-
HOMHUHU U TIOJYEPKUBAET MPAKTUUECKYIO 3HAYMMOCTh OOIIMPHOTO YTCHUS I MPENoJaBaHUsl aH-
[JIMICKOTO s3bIKa KaK MHOCTPAHHOTO. B 11enoM, cuHTe3 nccneqoBaHui MpeaoCTaBisieT KOMILIEKC-
HYIO OCHOBY JJIsl IPOEKTHUPOBAHUSI MIPOTPAMM OOIIUPHOTO YTECHHS, OJJHOBPEMEHHO TMOJICPKUBAIO-
IIUX S36IKOBOE PA3BUTHE U CAMOCTOATEILHOE 00yUeHHUE.

Knrouesvie cnosa: obwupHnoe umenue, NOHUMAHUe NPOYUMAHHO20, Oe210CMb YmeHUs, aemo-
HOMUS Y4AUWUXCsl, 0811a0eHUe A3bIKOM
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